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Survey on access, inclusion and participation of pupils in need of high level support in education

Access to education is a fundamental right embedded in the European Charter of Fundamental Right. This right should be enjoyed by all EU citizens; however persons with disabilities are often excluded or not have adequate access to education services in their communities. This is why, in the UN Convention on the Rights of Persons with Disability, article 24, access to education has been specified as an unalienable one for persons with disabilities. 

The European Disability Forum and its members advocate for the right of all pupils with disability to access education, and could not help but denouncing that students who require high level support are the most excluded from mainstream education.

In order to properly develop efficient policies and legislation and advocacy campaign, it is important to gather as much evidence as possible of how students in need of high level support are included in mainstream education systems across Europe. 

Please find below a questionnaire that will serve the purpose of monitoring and reporting on the enjoyment of the right to education by pupils with disabilities and in need of high level support.

Please answer the survey and send your contribution to simona.giarratano@edf-feph.org at the latest by 18 February 2013.    

General
1. Is there a legislation in your country ensuring access to mainstream education to all children with disabilities without any distinction or exception based on the kind of disability or on the intensity of the support needed?
We copy from the following link some general information, regarding the legal and the formal provisions for Special Education in Greece. As you will see in our other answers, the reality is rather different than the provisions and there are difficulties and barriers for pupils with special needs.

http://www.european-agency.org/country-information/greece/national-overview/complete-national-overview 

1. Legal System

The rendering of free education to all citizens and at all levels of the State education system is a constitutional principle of the Greek State. Education is compulsory from 6 up to 15 years old.

National laws issued both by Parliament and by Presidential Decrees and Ministerial Acts prevail within the educational system. The central Administration Agency of the state education system is the Ministry of National Education and Religious Affairs, which also oversees the evaluation and the support services of people with Special Educational Needs. The administration of education is allocated to the general authorities of the aforementioned Ministry, which in turn is distributed to specific authorities e.g. the General Directorate of Studies in Primary and Secondary Education which is divided into separate offices such as Administrations of Primary Education, Special Education etc.

A number of public services report directly to the Ministry and contribute in fulfilling its functions, such as the Pedagogical Institute, the Centre of Educational Research and others. In addition, the pre-school education advisors, the primary and secondary education advisors and the special education advisors belong to the Ministry of National Education and Religious Affairs. The schools are directly administrated by the local authorities of education with the Directors of Education coordinating and supervising the schools in their responsibility area.

1.1. General Provision within the Greek Legislation

The Greek Constitution has provided insurance, protection and equality for all Greek citizens. According to the Greek constitution:  Article 4 [Citizenship and Equality]  (1) Greek citizens are equal against the law,  (2) Greek men and women have equal rights and obligations.

Additional relevant articles:  Article 21 [Family]  (2) Large families, war victims, disabled people in general, widows, and orphans who lost their parents in war, including those who suffer from mental or physical illness are under special state care.  (3) The State deals with health issues and applies special protective measures regarding youth, old age, disabled and those who are destitute.  A great number of Laws and Decrees issued by the Ministries (Ministry of Education, Ministry of Health and Welfare, Ministry of Labour and Social Affairs) provide options for the best way of living of people with disabilities. 

Those which bear great significance are the following:

1. L.2817/2000: The categories of pupils who are considered as those with SEN are the following:

· Pupils with mental retardation

· Pupils with severe visual or hearing impairment

· Pupils with severe neurological or orthopedic impairment or severe health problems

· Pupils with speech and communication difficulties

· Pupils with special learning disabilities such as dyslexia, etc.

· Pupils with severe cognitive, emotional and social difficulties, autism and developmental disorders (par. 1, article 1) .

Pupils with special educational needs can be also pre-school aged children or adolescents who do not match with one of the above categories but they do need special education and care for a small period or even throughout all their lives (par. 3, article 1).

2. L.2286/1999 and L.2817/2000: People with disabilities have the right to get their free diagnosis from a Diagnostic Assessment and Support Centre or from a Medical- Pedagogical centre or from a Public Hospital.

3. M.D G6/102357/10.10.02: Parents have the right to choose the appropriate school for their child providing that the stage of diagnosis has been preceded. Therefore a set of services collaborate with parents informing them for the most suitable education and the Individual Education Plan (IEP).  

4. L.2686/1999: The insurance of children with SN is inscribed into their parents' social insurance. The type of social insurance depends on the type of parents' work and gives them the right to claim appropriate medical services, therapies, support technical services etc.

5. L.1434/1984 and MDG4a/F224/2001: Youngsters with disabilities receive a special public assistance after the ascertainment of their disabilities.  Other decrees ensure protection of people with disabilities, accessibility to public buildings, rehabilitation, etc. The Greek Government has also adopted and implemented the United Nation's Laws in terms of equal opportunities by all means. The Greek government also implements the legislation of the European Union, which refers to education, medicare, provision, and vocational rehabilitation for the people with disabilities.

6. Law 3699/2008 'Special Education and education of people with disability or special educational needs' where special needs are defined as follows: 

· The difficulties in learning, due to sensory, intellectual, cognitive, developmental, mental and neuropsychiatric disorders which are localized after a scientific and pedagogical evaluation. These difficulties influence the process of learning and school adjustment. Pupils who have disabilities in motion, vision, hearing, who suffer from chronic diseases, disorders in speech, attention deficit, and all pervasive developmental disorders are considered as having special educational needs.

· As special needs are also considered behaviours due to complex factors, i.e. cognitive, sentimental, mental and social disadvantages deriving from the family and social environment.

· Difficulties in learning that derive from the social and economic background of the learner as well as low achievers are not considered pupils with special needs. 

1.2. Innovative elements in the Law 3699/2008

The new Law 3699/2008 'Special Education and education of people with disability or special educational needs' regulates all the issues concerning the degree of the learning difficulties that pupils may meet during the everyday education process either in the mainstream or in the special system of education. 

The new Law made a codification of the existing laws, it is updated, having incorporated the former existing laws, and leads to a form of legal unity with the general national policy for education. It is based on the internationally recognised characteristics of 'a school for all' and on the European Union principles for inclusion and equal opportunities. In addition it simplifies the existing presidential decrees and facilitates the implementation of educational reforms.

According to the new Law, the teacher of the mainstream classroom is expected to evaluate the need and eventually to seek assistance from the Services of the Ministry of Education (Centres of Assessment, School Advisers, teacher of special education), in order to organise the Individual Teaching Programme of the pupil. Pupils and their families are accepted by the Centres of Assessment and Evaluation who, according to the Law, are responsible for estimating the character of the special need and the educational support pupils expect to receive a)  in the mainstream classroom with a specialised teacher, b) in a unit of inclusion for some hours per week (i.e. classes of inclusion), parallel to the mainstream programme, or c) in a special school when severe special needs co-exist and parents decide so, according to the national categorisation system  and the resources’ provision in each learning environment.  

1.2.1. The main focus and aim

The Hellenic educational policy supports the full inclusion of the pupil in the mainstream classroom as the best means for the development of relationships of joint liability, among pupils with special educational needs, and their classmates. The main elements of the Law are:

· Education for all children with special needs is mandatory.

· The political decisions support the substantial inclusion of people with special needs in society by ‘securing equal opportunities’ for learning, independent living and financial sufficiency. 

· It places emphasis upon the functionality and capabilities of the pupil for participation, and incriminates the educational environment instead of the disability of the child.

· It clarifies the scope of special education towards full inclusion according to international definitions for disability as an extension of the human being.

· Clearly states that education must be provided in the mainstream school for all pupils with special needs and in schools of special education for pupils with severe special needs.

· Defines who are people who need special education on an individual bases and not on categories of disability, though some categories are clearly stated.

· A new detailed reference is made to individuals of pre-primary, primary and secondary education who do not belong to any of the stated  categories but “need a special educational approach and care for some period of time or during their school life”. This paragraph includes also educational needs that pupils may meet because of a weak socio-economical situation.

· It introduces for the first time an official definition concerning students with special abilities and talents as needing also educational support. In the past no reference had been made in the previous Laws, neither those of Special Education (1143/1981, 1566/1985, 2817/2000) nor the Laws or Presidential decrees, concerning the general educational system. The issue has been broadly discussed for the first time during the ID Plenary Session of the Hellenic Parliament on 29 October 2003 and led the Committee to the decision to add a clause to the previous Law of Special Education (FΕΚ Α'78/14.03.2000, Law 2817/2000), stating the following: 'In article 1, par. 2 of the Law 2817/2000 a clause is added: 'Special educational support can be offered to individuals who have special abilities and talents'. This clause has been further formulated making reference to 'pupils who have one or more mental abilities developed to a degree that overcome a lot the expected abilities of their age range'. Later it was included in the new Law 3699/2008 'Special Education and education of people with disability or special educational needs' as Chapter A’, Article 3, Paragraph 3.   

The implementation of special education is based on two structures:

1.2.2. A. Diagnostic and support services

The new Law reconsiders and reorganises the operation and services of the Directorate of Special Education. It also reconsiders the operation of the Diagnostic Evaluation and Support Centres (ΚΕDDΥ) and reorganises their framework aiming at their functional and scientific upgrading, e.g. introducing services of consultancy and support with early intervention programmes.

· Enacting the principle of intra-scientific evaluation of special educational needs, introducing the responsibility of composing individual reports for every pupil with the participation of parents.

· Introducing the institution of annual evaluation of the Centres of Evaluation and Support based on their annual report.

· Demonstrating procedures of assessment of a child's special educational need by a committee made up of five pedagogical experts where the participation of parents is needed.

· Participation of parents is enhanced: parents are encouraged to collaborate with the educational team of the ΚΕDDΥ in organising the particular educational programme of the child, thus participating in the framework of planning special programmes of education for special school units.

1.2.3. B. Educational services

The new Law describes systematically all possibilities and conditions for learning and studying in the existing structures, offered - for free - by the State, to all pupils, at all levels of education with the following innovative measures:

· Enacts the measures of early intervention in pre-primary education.

· Introduces the validation and accreditation of certificates for all levels of special education similarly to those of the mainstream educational levels.

· Validates the professional rights and certificates from the special vocational schools with those of the mainstream system.

· Extends the existing age limit of studies after the 22nd year and introduces Life Long Learning programmes for people with special needs, outside the school framework under the responsibility of the General Secretariat of Life Long Learning.

· Enacts, for the first time, all specialisations in the teachers’ profession according to category of special need and disability and introduces new fields of specialisation.

· Determines concrete qualifications for teachers who are going to be employed in special education and enacts their scientific training and re-educational programs with a minimum of 400 hours training, specialisation in autism, in sign language, Braille, giving the right to disabled teachers (who wish to be employed in special education) to work in special education (for a percentage of 20%).

· Facilitates the application of new teaching individual and mainstream teaching programs.

· Develops a strategy for life learning programmes for people with SEN integrated in the framework of the general education system.

2. Does inclusive education promote successful learning of pupils in need of high level support in terms of academic, adaptive and social skills?
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Development of Inclusion

The legislation of Special Education clearly implicates the integration of all pupils with Special Educational Needs into mainstream schools. This is materialised by a number of measures and directives. The establishment of local Diagnostic Assessment and Support Centres, the provision of IEP, the establishment of integration classrooms and peripatetic services are part of the mainstream policy.  According to the recent legislation (L.2817/2000), special education is provided from 4 to 22 years old, mainly in mainstream schools. The first choice of placement for pupils with special educational needs, according to L.2817/2000 is the regular classes with a support of a peripatetic teacher from the Diagnostic Assessment and Support Centres. Pupils can also be placed in integration classes, but they receive most of their education in the mainstream class.  The whole process of the integration of a student with SEN is a result of collaboration between Diagnostic Assessment and Support Centres, mainstream school and family. The components of this process consist of the students' IEP, the appropriate services, counselling and means that help and support successful integration of the student.   Integration and inclusive education of people with SEN is completed through vocational training programmes, which are drawn up according to pupils' abilities and needs and aim towards their vocational rehabilitation.

But the reality is rather different…We can’t really say that the education promotes a successful learning and leads to the acquisition of skills and competences which promote the ability of real inclusion.  

3. Does your education system need to be changed to accommodate everyone? (If yes please explain how).
Many changes are needed in the Greek educational system in order to meet the needs of all students, either they have some difficulties or not. The corrective and amendment actions required can be described in 2 axes: a) providing specialized training to the educators/teachers, supported by a team of specialists such as psychologists, speech therapists, etc., and b) changing attitudes through the application of information and awareness programs. 
4. What are the barriers that students in need of high level support face in access to education? Is inclusive quality education affordable?

The housing problem is huge; apart from the lack of facilities, only 20% of the integration classes are housed in appropriate and accessible multipurpose rooms and only 20% of special schools housed in suitable buildings. 43.8% of special schools co-located with mainstream schools, consist of a single room, while 60% of integration classes function in poorer facilities than the typical classrooms.  

There are significant deficits in the basic provisions of Special Education in schools for special education: only 15.4% of the units provide psychological support, 6.7% provide speech therapy and 1.8% provides training. 46.1% of schools for special education provide no service!

The  Diagnostic, Evaluation and Support Centers (KDAY) (the basic institution for the integration process) either under-operate or exist only on paper, as there is a great lack of scientific staff of almost 76%, while the rate for administrative and support staff is zero.

The lack of such infrastructure has led to the marginalization of students, as they need- under these conditions- to overcome the inadequacies of our educational system, in addition to the barriers caused by their disabilities.
Curricula
5. Do curricula improve learning and are flexible enough to encouraging the inclusion of all pupils? 
Educational programs in Greece, as they have been developed so far, are focused on the acquisition of concrete knowledge and memorization. They do not enhance the active participation of students and they are characterized by inflexibility. This approach is reinforcing the inequalities among students, especially for students who cannot memorize in a concrete way.
6. Do curricula improve the awareness of all pupils and students on equality and rights of people with disabilities?
Unfortunately, they do not very much. However recently, some efforts have initiated through various health education programs, in order to inform and raise awareness among all students regarding the acceptance of diversity and the reinforcing of the rights of disadvantaged students. 
7. Is there a comprehensive system and quality indicators for evaluating the effectiveness of the programs in terms of concrete outcomes for pupils with disabilities (e.g. access to higher education and or employment)?
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Indicators for Special Needs Education

The rights of children with Special Educational Needs are outlined in the Law 2817/2000 and are guaranteed by Presidential Decrees and Ministerial Acts. People with Special Educational Needs have the right for free diagnosis, evaluation and education according to their individualised education programmes based on their Special Needs. All necessary support is provided to people with SEN in order to facilitate their entry to higher education. As well as their appropriate vocational training and rehabilitation programmes. The Greek State has established a system of services that operate in such a way as to achieve successful inclusion, in order to ensure a high quality provision for special education. The description of the system can be summarised as follows:

· Free public education for all students with SEN

· Free services for diagnosis, assessment, counselling and facilitating procedures such as interpretation into Greek Sign Language, courses to acquire Braille, etc.

· Provision of support services for mainstream settings

· Ongoing programs which support early intervention

· In-service training for teachers, practitioners, educationalists, social workers, psychologists etc.

8. Are individual education plans (IEP) developed and implemented, which are centered on pupils’ needs, strengths and interests, and teacher-directed? e.g Are the child’s goals embedded into activities that he or she enjoys?

There are individualized intervention-educational programs that are geared to the needs, abilities and interests of each pupil, both in special schools for children with disabilities and in mainstream schools, in which children with special needs are integrated. However, the individualized intervention is realized on a small scale, because the staffing of schools with qualified personnel is incomplete. This happens either because of the underfunding and or because of the difficulty of finding staff with specialized qualifications, especially in remote areas.

The IEPs are developed based (or supposed to be based) on the diagnosis and the assessment of the pupils and then they (should) include a full package for the support of the pupils. We present you some information about this process, which we cannot say that it is implemented in all the cases.  

Diagnostic and support services

The new Law reconsiders and reorganises the operation and services of the Directorate of Special Education. It also reconsiders the operation of the Diagnostic Evaluation and Support Centres (ΚΕDDΥ) and reorganises their framework aiming at their functional and scientific upgrading, e.g. introducing services of consultancy and support with early intervention programmes.

· Enacting the principle of intra-scientific evaluation of special educational needs, introducing the responsibility of composing individual reports for every pupil with the participation of parents.

· Introducing the institution of annual evaluation of the Centres of Evaluation and Support based on their annual report.

· Demonstrating procedures of assessment of a child's special educational need by a committee made up of five pedagogical experts where the participation of parents is needed.

· Participation of parents is enhanced: parents are encouraged to collaborate with the educational team of the ΚΕDDΥ in organising the particular educational programme of the child, thus participating in the framework of planning special programmes of education for special school units.

9. Is there collaboration with health and social systems aimed at integrating the IEP in a comprehensive individual plan meeting all the child’s needs?
There is some kind of cooperation between health and social systems but this is limited, as either these structures a are poorly staffed or completely lacking in remote areas of Greece. 
 In other cases the problem is the difficulties in the cooperation of teachers from mainstream who refuse to cooperate effectively with health professionals who staff these services. This happens because of the inadequate and insufficient training of the teachers regarding the different needs of pupils with disabilities. 

We have to say that in Greece we lack of a comprehensive social and health policy which leads to a cohesive plan for the life of people with disabilities and includes solutions for the multilevel needs of people, eg education, housing, entertainment, integration in the labor market, social inclusion, etc. 

As you can see below, there are some provisions from the law, but the experience of people with disabilities and their families, reveals the problems we have already mentioned. However, we will give you also the “official” information (from the following link). 
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[…..]

Special education is part of mainstream education. Special programmes are established in different educational levels, in order to provide the appropriate education and vocational training to people with special educational needs. Different special programmes and units are provided for people with different special educational needs. However, the official policy and the main objective is the integration of SEN pupils in the mainstream schools. 
People with SEN from 4 to 22 years old can attend regular or special nursery, primary, lower secondary, upper secondary, technical high schools and special vocational training schools according to their age, their abilities and their special educational needs. The Diagnostic Assessment and Support Centres provide services to people with Special Needs and their families. These Centres provide their services to special and mainstream schools, in order to support the people with Special Educational Needs and provide early intervention and appropriate educational services or support to children attending inclusive settings.  
In addition, the Medical Pedagogical Centres of the Ministry of Health and Social Solidarity provide Diagnostic and Support Services to children who need them. In order to provide full support to people with Special Educational Needs the Ministry of National Education and Religious Affairs cooperates with the Ministry of National Health and Social Welfare, the Ministry of Labour, the General Administration of Youth, the Prefecture Committees for Adult Education, the organisations of Local Administration and the Church. The aim is the implementation of a common policy towards appropriate services for people with SEN and their families as well towards the most efficient education, vocational training and rehabilitation. The Ministry is also in line and collaboration with the Greek Disability Forum and the Parents Organisations.

Decrees and laws ensure vocational rehabilitation for people with disabilities and also prepare the grounds for the labour market in order to welcome the people with disabilities.  Some of these decrees are the following:

· Participation in work constitutes a right and is under the protection of the State. Additionally the state applies measures from the perspective of establishing appropriate conditions for the full employment joined with moral, ethical and financial support for the working agricultural and urban population (Greek Constitution, Article 22 [Work, Social Security]).

· Disability is not considered as a prevention of employment since the employee is responding satisfactorily to his duties with the appropriate technical support (L. 2683/1999, article 7 and L.2839/2000, Article 3).

· The total number of the employees who have a disability constitutes 5% of the total number of employments. The procedure for their election takes place without an official competition (L. 2643/1998).

· Employers who provide work to people with disabilities are funded (MD 30278/23.02.2002).

· People with disabilities are funded to participate in free labor (MD 30278/23.02.2002).

· The opposition for the rejection of people with disabilities from the labour market is secured by the MD 33605/15.06.1999.

· The arrangement of the working environment of people with disabilities is funded from European Programmes which are integrated in general financial programs (MD 30278/23.02.2000).

Teachers and schools staff
10. Do teachers and administrators have an inclusive attitude and spirit? Are staff interactions with children positive and promote the development of critical thinking?
During the training of the teachers in the Greek University there are lessons that include an orientation and a spirit of acceptance of diversity and inclusion of children with disabilities in school.  Though, the way that the Greek educational system works, which is rather oriented in the acquisition of concrete knowledge and the “stress” of the complete implementation of the standard curriculums,  it does not allow very much space for  emotional interaction with students or for  the development of critical thinking of students. However, in order to be fare, in the last decade with the implementation of health education programs, courses about the active citizenship and Flexible Zone there is an increasing effort which enhances the development of critical thinking and the education of children in various subjects such as emotional treatment, the rights of children, the  volunteerism etc. 
Some formal information for the training of teachers in Greece: 

http://www.european-agency.org/country-information/greece/national-overview/complete-national-overview 

Nursery and primary school teachers complete a four-year university degree in the departments of education of universities. Teachers in secondary education complete a four-year university degree according to their discipline.   Special education teachers who work in the area of primary education are university graduates of the departments of education. The latter, having taught in regular schools for a minimum of five years, complete a two year in-service training programme in special education. Many of them have also a postgraduate degree in Special Education. Special education teachers who work in secondary education are university graduates of different subject areas. Some of them also have a postgraduate degree in Special Education. Most primary and secondary teachers working with SEN pupils have attended several training seminars in special education, which regularly are organized by Universities or the Ministry of National Education and Religious Affairs.

Since 1993 there is a Special Education Faculty which provides a degree in Special Education. 

11. Teachers have a foremost influence on learning. Yet their status and working conditions in many countries make it difficult to promote inclusion. What can be done to improve their lot?

· Implementation and delivery of special training and support programs for teachers, in order to acquire the necessary competences and be able to facilitate the inclusion of students with disabilities or special educational needs. Such programs have already begun to be implemented under the Operational Programme "Education and Lifelong Learning" of NSRF 2007-2013.
· Recruitment of staff required to support parallel inclusion and integration of students with disabilities and learning difficulties in the mainstream education. 

· Elaboration of methodology and “protocol” for the effective collaboration of different specialists in order to better meet the needs of pupils. 

· The Centers for Assessment and Support (KEDDY) could support (scientifically and even emotionally) the  teachers as well.

12. Do the teachers have skills, tools and strategies for addressing issues of disability and inclusion, including augmentative alternative communication modes and the management of challenging behaviors?
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The new Law describes systematically all possibilities and conditions for learning and studying in the existing structures, offered - for free - by the State, to all pupils, at all levels of education […]
Among other measures, there are provisions for the training and the acquisition of special skills for teachers:  

[…]
· Enacts, for the first time, all specializations in the teachers’ profession according to category of special need and disability and introduces new fields of specialization.

· Determines concrete qualifications for teachers who are going to be employed in special education and enacts their scientific training and re-educational programs with a minimum of 400 hours training, specialization in autism, in sign language, Braille, giving the right to disabled teachers (who wish to be employed in special education) to work in special education (for a percentage of 20%).

[…]
However, the reality and the experience are rather different:
According to a survey conducted in Greece and Cyprus (2008) and reported on the views of teachers on the integration of children with disabilities in mainstream schools found that:  teachers are not particularly satisfied with their ability to organize effective integration process at the classroom level and school level. In addition, they seem to face difficulties in the in the process of integration in the level of the courses and modules. Additionally, teachers are not satisfied with their ability to differentiate instructions, materials, equipment and activities. Neither they are satisfied from their skills for cooperation with other professionals. The reduced confidence   in their pedagogical skills is related to their trust in experts to educate children with special needs and suggests that teachers need support and encouragement to demonstrate their teaching skills in the field of integration. Finally, teachers are particularly satisfied with their ability to promote the socialization of children with special needs in their classroom.
13. Is classroom staff trained on how to follow-up with therapists’ recommendations throughout the daily routine? 

Special education teachers are much more familiar with the cooperation with experts- therapists than mainstream education teachers. Teachers with training in special education collaborate more easily and follow the instructions they are given. In the opposite, mainstream education teachers have a difficulty in cooperation as they feel that it is not their responsibility to implement the specific instructions given by the experts. This different approach happens due to the different training of the two groups: unfortunately, mainstream school teachers are not trained enough in special education issues. 
14. Does teaching staff facilitates the development of social-emotional skills and encourages interactions among all children, including through tutoring practices? 
Regarding the kindergarten, curricula are open, practical, flexible, without lacking the acquisition of knowledge. They emphasize procedures and place the child and its needs in focus. With the methods used, especially the teamwork, the social skills, the creative attitudes and the procedures that contribute to the social inclusion of all children are promoted.

Regarding the Primary School and Secondary Education, in the framework of the Act: "New School (School of the 21st Century) - New curriculum, in the the Priority Axes 1,2,3-Horizontal Action", with code MIS 295450 and in particular in the sub-project 1: "Developing Curriculum for Primary and Secondary Education and guides for teachers 'teaching approaches Tools'”, there are programs developed to enhance the acquisition of social and emotional skills of children. Examples include topics, such as:

• Communicating with others

• Our feelings

• Meet with ourselves

• Coping with stress

• The relationship between us
• I Manage conflicts - I put limits

• School and Diversity

• Values ​​and social behaviors in group

• I take care of myself

• The school as a community
15. In your school system, is there a consistent and ongoing system for family involvement in the development and implementation of IEP? Is there evidence that family involvement is encouraged in the classroom and at home?

For the effective implementation of individualized intervention for children with disabilities it is necessary to work with the family also. Teachers and parents should work together for the development of individual intervention programs for children, under the guidance and support of the qualified personnel of the Assessment and Support Centres (KEDDY). Research data on school-family collaboration in Greece reinforce this need. However, the lack of enough and sufficient services and personnel, renders this collaboration difficult in many cases: either the staff has not enough time to support and train the family or they ask the family to do part of their job (which is stressful) because they don’t have enough staff or infrastructure. 
16. Is the intense educational support needed by any pupil, both quantitative (in terms of allocation of supplementary staff) and qualitative (in terms of specialized teachers) effectively ensured in mainstream schools?
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According to the L. 2817/2000 and the MD G6 102357/2002 pupils with special educational needs receive education mainly in mainstream schools. Hence, the inclusion for those pupils operates in two different ways:

1. Inclusion of students with SEN in the classes of mainstream schools at primary, secondary or vocational educational level.  Diagnostic Assessment and Support Centres suggest that inclusion, which takes place in mainstream schools, should be preferred when:

· Pupils with SEN do not face very severe difficulties and they can attend the curriculum of the school providing they receive assistance from a special education teacher according to a set of prearranged visits.

· Pupils live in an area where there is not a special education setting (special school or inclusion settings). Under this circumstance a special education teacher is always in the school. The attendance of pupils with SEN at mainstream school is accompanied by the following modifications: 

· Adaptation of the teaching methods according to the pupil's IEP, which come from the Diagnostic Assessment and Support Centres. This adaptation is a product of the co-operation among special education teacher, mainstream teacher (or teachers) and the advisors of special and general education.
· Periodical or permanent support executed by a special education teacher, appointed by the Diagnostic Assessment and Support Centres, in co-operation with the advisor of special education. 
Special education educators or other member of the specialised staff of the Diagnostic Assessment and Support Centres are in charge for the duration, the methods and the means of support. The whole responsibility for the successful operation of the applied programmes is the Diagnostic Assessment and Support Centre in co-operation with the advisor of special and general education.

2. Inclusive classes in mainstream schools at primary, secondary, or vocational educational level: The attendance of pupils with SEN in inclusive classes of primary, secondary, vocational education is suggested by the Diagnostic Assessment and Support Centres when:

· Pupils face special educational needs and they need a systematic support some hours per day or per week from a special education teacher in order to follow the curriculum of their school. 

· There are more than three pupils with SEN in a school. The Educational programs, which are implemented in the inclusive classes, are according to the pupil's IEP. Pupils receive individualised education or team teaching in particular classrooms according to a pre-arranged programme. The purpose of these sessions is the support of the student so that the latter will achieve a continuity and direct link with educational level curriculum. The total number of hours a student can take in an inclusive class is not more than 10 hours. However, under the presence of special circumstances some pupils may receive lessons more than 10 hours. An indispensable presupposition for the previous case is the suggestion of the Diagnostic Assessment and Support Centres. The attendance of pupils with SEN in inclusion classes implies the following:

· Adapting the teaching methods according to the pupil's IEP

· Teaching a set of courses in the inclusion class performed by a special education teacher

· Attending lessons in the mainstream class with the support of a special education teacher. 

In this situation, a special education teacher supports the pupils one by one in the mainstream class and at the same time facilitates the mutual interaction between the students, assists them, stays with discretion in the classroom, participates in the activities of the class and he/she also urges pupils to participate in events during breaks and school activities. (MD G6 10235/2002)

However, we have to say that these provisions are not implemented in all cases (especially in remote areas), due to lack of funding, specialists and infrastructure.
17. Is there evidence that accommodations are being made for diverse learners?

Unfortunately, there is evidence for the opposite. Although there are provisions by the Law, the accommodations are not sufficient and they cannot serve enough the diversity of learners. 
18. Are health and safety procedures implemented throughout the classroom?

There are provisions and special instructions and guidelines for the safety and health procedures in schools. However, the teachers need even more training, especially regarding the different needs and problems that pupils with disabilities face, eg how pupils with disabilities can face a physical disaster? 
The Greek mainstream and special education system has to take care more about is the mental health field. Par example, although there are limited efforts and programmes towards bullying in schools, there are practically no such programmes for pupils with disabilities (who more suffer from bullying). In addition, the teachers are not adequately trained on issues of mental health, bullying etc. 

19. Are the school and classroom environment properly organized, and learning materials accessible to children who require intensive support and compliant with their diverse needs?
The legislation for special education and integration of children with special educational needs includes provisions for the organization of spaces and classrooms and the necessary technical equipment. Though, it is not always possible to acquire and provide the necessary equipment for the needs of children, either because of lack of space or because of lack of the necessary resources. 
20. How the use of new technology, e.g. interactive board, computers, ipad, wifi, can facilitate or hinder the inclusion of children in need of high support. Can you give concrete examples?

Children with physical disabilities find it very difficult to make any movement, as to move their hands to catch a book, to hold a pencil, etc. With the help of new technologies and the opportunities they offer, such difficulties can be overcome and to enable these children to be part of the educational process. For example the use of special keyboards or special devices attached to the head or the foot, with the help of a specialist, permit the child to press the keys and manipulate the keyboard.

Children who can not write the words may work in pictorial keyboard (Concept Keyboard). Touchscreen keyboards may prove to be  very useful for people with blindness.

People who can not speak may use specific computer programs and they can communicate by typing what they want to say and the computer can “speak” for them.
21. Is the outdoor space safe, accessible for children who require high level of support?
Although there are provisions in the Law, most Greek schools, including many special schools, do not have the appropriate technical equipment for serving students with disabilities. The surrounding area is not specifically designed for children with disabilities: the areas do not have ramps for people with disabilities, elevators, etc.

Contact in EDF secretariat: 

Please answer the survey and send your contribution to simona.giarratano@edf-feph.org at the latest by 18 February 2013.
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